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Abstract: This article presents the results of an experimental study examining the use of the
Social Stories method in the development of learning-behavioral skills in early primary school-aged
children (67 years) during individual developmental sessions. The intervention demonstrated
positive changes in instruction-following, self-control, sustained attention, and social engagement.
The findings indicate that the Social Stories method contributes to increased motivation for learning
activities and improvement of learning-behavioral skills. However, the degree of progress varies
depending on the level of cognitive development and the severity of speech impairments.
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AYTHU3M CIIEKTPIHIH BY3bIJIBICTAPBI BAP BAJIAJIAPJIA OKY-MIHE3-
KYJIBIK JAFIBIJIAPBIH KAJIBIIITACTBIPYIA 9JIEYMETTIK OKUFAJIAP 9/JICIH
KOJIJAHYIBIH OQKCIIEPUMEHTTIK 3EPTTEYI

Anoamna: Makanana »xeke 1aMpITy cabaKTapblH/Ia 9JICYMETTIK OKUFaIap d/IICIH KOJaHy IbIH
Killll MEKTeN JKachlHAaFbl (6—7 »ac) OanamaplblH OKY-iC-OpeKeTTIK MiHEe3-KYJIBIK JafIblIapblH
KaJIBINTACTHIPYJaFbl HOTIIKEJIEPIHE apHAIFaH SKCIIEPUMEHTTIK 3epTTey YChIHBUIFaH. DKCIEPUMEHT
OapbIChIHAA HYCKayJbl OpBIHIAY, ©31H-031 OakbuIay, 3€HiHHIH TYPaKTBUIBIFBI JKOHE QJCYMETTIK
KaThICy JaFJbUIApBIHBIH KAJBIITACYbIHAA OH JUHAMUKA OalKanabl. AJIBIHFAaH HOTHXKeIep
QJIEYMETTIK TapUXTap OMICIHIH OananaplblH OKYy IC-OpeKeTiHEe JEereH MOTHBALMSACHIH apTThIpyFa
KOHE OJIAPJBIH OKY-1C-OPEKETTIK MIHE3-KYJIBIK JaFIbUIapblH KaKCapTyFa BIKNAT €TETIHIH
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KepceTeni, anaiina inrepiney JeHredi ICUXHMKaIbIK JaMyJblH JEHTeHiHe JKOHE —ceilney
OY3bUTBICTAPBIHBIH AKbIH/IBIIBIFBIHA OaiTaHBICTHI.
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IKCIIEPUMEHTAJIBHHOE UCCJIIEJOBAHUE TPUMEHEHUA METOJA
COIIUAJIBHBIX HCTOPUI B ®OPMHUPOBAHUU YUYEBHO-IIOBEJEHUYECKNX
HABBIKOB Y IETEM C PACCTPOMCTBAMMU AYTUCTHUYECKOI'O CIIEKTPA

Annomayun: B craThbe NpPENCTaBICHBI PE3yJbTAaThl KCIEPUMEHTATBHOTO HCCIIECIOBAHUS
MCIOJIb30BAaHUS METOJIa COMANIbHBIX UCTOPUN B (OPMUPOBAHUHU Y4eOHO-TIOBEICHYECKIX HABBIKOB
y JeTel MIIaJIero mKOJILHOTo Bo3pacTta (6-7 neT) Ha MHAUBUAYaIbHO-Pa3BUBAIOIINX 3aHATUAX. B
XO0JIe OKCIIEPUMEHTANbHOM pPAa0OTHl OTMEuUeHa IMOJOXKHUTENbHAs JWHAMUKA B (QOPMHUPOBAHUU
HaBBIKOB CJI€JJOBaHUSl MHCTPYKIMH, CAMOKOHTPOJIA, YCTOWYMBOCTM BHUMAHMS U COLMAIbHOU
BOBJIeYeHHOCTH. [lomydeHHbIe pe3yNbTaThl TOKA3bIBAIOT, YTO METOJ COIMAIBHBIX HCTOPUM
CIOCOOCTBYET TOBBIIICHUIO MOTHBAIIUU JIETEH K YUYCOHOU EATETbHOCTH U YIYUIICHUIO UX Y4eOHO-
MOBEJICHYECKUX HABBIKOB, OJIHAKO CTEMEHb MPOrpecca 3aBUCUT OT YPOBHS MCUXUYECKOTO Pa3BUTHUS
Y BBIPQXKEHHOCTH PEUYEBBIX HAPYIIICHUMN.

KuroueBble cjioBa: paccTpoicTBa ayTUCTHUECKOTO CIIEKTPa, COIMATbHbIE UCTOPUH, YUeOHO-
MOBEJICHYECKUE HABBIKM, WHJMBHIYyalbHO-PAa3BUBAIOIICE 3aHATHUE, CAMOKOHTPOJIb, BHUMAaHUE,
SMOIMOHAJIbHAS PETYJIALIMS.

Introduction. In the context of the development of inclusive education, there is an increasing
need for scientifically grounded methods for forming learning-behavioral skills in children with
autism spectrum disorders (ASD). The success of including this category of learners in the
educational process is determined not only by the level of cognitive development but also by the
degree to which skills such as following instructions, behavioral self-regulation, sustained attention,
and social interaction are developed. Insufficient development of these skills significantly limits the
educational opportunities of children with ASD and reduces the effectiveness of corrective and
developmental interventions.

In special education, technologies for structuring behavior are being actively developed;
however, the effectiveness of specific methods, particularly social stories, in the formation of
learning-behavioral skills within individual developmental sessions remains insufficiently studied.
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There is a need for systematic research that will make it possible to determine optimal approaches
to adapting social stories to the individual characteristics of the child, taking into account the level
of development of cognitive and emotional domains as well as the specific features of social
communication impairments.

Children with ASD are characterized by impairments in social communication, restricted
interests, and stereotyped patterns of behavior, which complicate the formation of learning-
behavioral skills. Learning-behavioral skills include the ability to follow instructions, maintain
attention, regulate emotional responses, and interact with the teacher in the educational
environment. Insufficient development of these skills leads to difficulties in adapting to learning
activities and reduces the effectiveness of education.

The aim of the study is the theoretical substantiation and experimental validation of the social
stories method in the formation of learning-behavioral skills in children with autism spectrum
disorders.

Methodology, materials, and research methods. The theoretical and methodological
framework of the present study is grounded in the principles of the cultural-historical theory of
mental development, the neuropsychological approach to the regulation of activity, the conceptual
foundations of special education, and contemporary evidence-based practices of corrective support
for children with autism spectrum disorders.

From the perspective of the cultural-historical theory, the development of higher mental
functions is understood as a socially mediated process in which the formation of voluntary behavior
results from the internalization of socially organized forms of interaction. This position
substantiates the necessity of pedagogical tools that structure the child’s social experience and
facilitate the formation of behavioral regulation [1, p. 244]. The theoretical principles formulated by
Lev Vygotsky provide a foundation for understanding the social nature of behavior formation and
learning.

The neuropsychological approach explains the mechanisms of voluntary regulation of activity
through the systemic organization of higher cortical functions. Behavioral control, action
programming, and regulatory processes are viewed as outcomes of the coordinated functioning of
interconnected functional brain systems. This perspective determines the necessity of targeted
development of self-regulation in children with autism spectrum disorders [2, p. 75].

Within the national clinical and psychological tradition, developmental disorders associated
with autism spectrum disorders are conceptualized as complex impairments affecting the formation
of mental functions, including the emotional-volitional sphere, communication, and behavior. This
approach emphasizes the necessity of systematic corrective and pedagogical intervention [3, p. 97].

Psychological and pedagogical descriptions of autism within special education identify
impairments in social interaction, communication, and voluntary behavioral regulation. These
characteristics necessitate the structuring of the educational environment and the application of
specialized instructional methods [4, p. 45].

Contemporary models of support for children with autism spectrum disorders emphasize
individualized corrective intervention, the use of visual supports, environmental predictability, and
the development of adaptive behavior through specially organized pedagogical conditions [5, p. 88].

Corrective and developmental education is conceptualized as a systemic process aimed at the
formation of cognitive activity, volitional regulation, and regulated forms of behavior in children
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with developmental disorders. Particular emphasis is placed on the role of structured pedagogical
intervention in behavior formation [6, p. 121].

The Social Stories method, developed by Carol Gray, represents a structured pedagogical
approach that describes typical social situations, expected patterns of behavior, and potential
consequences of actions. The method is individualized in accordance with the child’s cognitive
profile, level of language comprehension, and characteristics of social communication. Social
stories are constructed with consideration of cognitive characteristics, comprehension abilities, and
communication features, thereby ensuring accessibility and predictability of information. The
method is directed toward the development of social understanding, voluntary behavioral
regulation, and the acquisition of socially appropriate interaction patterns [7, p. 2].

Practice-oriented studies describe methodological principles for constructing social stories,
including individualization of content, precision of formulations, reliance on visual supports, and a
positive orientation of behavioral descriptions. Empirical evidence indicates that adherence to
structural requirements regarding the content and format of social stories enhances their
effectiveness in corrective and developmental work with children with autism spectrum disorders
[8, p. 15].

Meta-analytic research demonstrates statistically significant effectiveness of social stories as
an intervention for the formation of adaptive behavior in learners with autism. Synthesized
empirical findings indicate a positive impact on the development of social skills, reduction of
maladaptive behavior, and increased learner independence [9, pp. 812-826].

Experimental studies conducted in educational settings confirm that the use of social stories
facilitates the formation of socially appropriate behavior patterns, improves understanding of social
expectations, and reduces problematic behavioral responses. Additionally, improvements in
pedagogical interaction and learner engagement in educational activities have been reported [10, pp.
215-222].

Empirical data further indicate that systematic implementation of social stories in educational
practice contributes to the development of instruction-following skills, enhancement of self-control,
reduction of behavioral impulsivity, and increased attentional stability in learners with autism
spectrum disorders [11, pp. 43-57].

Comparative studies of behavioral interventions demonstrate that social stories possess
established effectiveness and may be considered a scientifically grounded method of behavior
correction applicable in both individual and group pedagogical formats [12, pp. 264-287].

Evaluations conducted within the framework of evidence-based pedagogy confirm that social
stories represent effective methods for the formation of social and behavioral skills in individuals
with autism spectrum disorders and meet criteria of reproducibility and pedagogical validity [13,
pp. 149-166].

Systematic reviews of evidence-based practices in special education emphasize the
importance of structured behavioral technologies that ensure environmental predictability and
promote the development of adaptive behavior in children with autism spectrum disorders [14, pp.
275-282].

Contemporary integrative studies of evidence-based pedagogical practices confirm that social
stories constitute an effective component of comprehensive psychological and pedagogical support
programs for children with autism spectrum disorders and contribute to increased effectiveness of
corrective and developmental work [15, pp. 1951-1966].
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Thus, analysis of the scientific literature demonstrates the theoretical validity and empirically
confirmed effectiveness of the Social Stories method as a means of developing learning and
behavioral skills in children with autism spectrum disorders. The application of this method
corresponds to contemporary principles of evidence-based special education and to the
requirements of individualized corrective intervention.

Despite the substantial body of research confirming the effectiveness of social stories in the
development of social skills, their impact on learning and behavioral competencies requires further
investigation.

The present study is aimed at expanding scientific and practical knowledge regarding the
application of social stories in corrective pedagogy and at developing methodological
recommendations for specialists working individually with children with autism spectrum disorders.

Results and Discussion.The experimental study was conducted at the Department of
Additional Inclusive Education of Schoolchildren’s House No. 7 in Almaty. The sample comprised
11 primary school children aged 67 years diagnosed with autism spectrum disorders who attended
individual correctional and developmental sessions. The participants presented with heterogeneous
impairments in mental and speech development, as well as difficulties in the formation of learning
and behavioral skills, including reduced attentional stability, difficulties in following instructions,
insufficiently developed self-control, and deficits in emotional regulation.

Correctional and developmental sessions were conducted in a specially equipped room with
minimal distracting stimuli, ensuring optimal conditions for concentration and reduction of anxiety.
Each session lasted 25-30 minutes and was conducted two to three times per week over a three-
month period. All sessions followed a clearly structured format consisting of an introductory phase,
the main corrective component, and a concluding stage incorporating elements of emotional
reinforcement.

The experimental work was implemented in three stages: baseline (ascertaining), formative,
and control.

At the baseline stage, an initial assessment of the level of development of learning and
behavioral skills in children with autism spectrum disorders was conducted. The assessment
employed pedagogical observation, analysis of performance on structured learning tasks, and
diagnostic procedures targeting voluntary attention, the ability to follow instructions, self-control,
and emotional regulation. The following indicators were evaluated: comprehension and execution
of instructions, ability to maintain attention throughout the session, responsiveness to adult
demands, degree of engagement in learning activities, and characteristics of emotional reactions.

Table 1. Distribution of Participants by Levels of Learning-Behavioral Skill Development
(Baseline Stage)

Level Level characteristics Number of | Percentage,
children %
(n=11)

Level 1 (low) The instruction is partially understood or | 6 54.5

not understood; attention is unstable; self-
control is not formed; behavior is regulated
mainly by external adult control;
pronounced difficulties in emotional
regulation; in most children — absence or
severe limitation of speech

39



Becmuux KazHITY um. Abas, cepus « Cneyuanvnas nedazocuxay, Nel (84), 2026 e.

Level 2 (medium) The instruction is understood with support; | 3 27.3
attention is maintained for a short time;
elements of self-control are situational;
emotional reactions are partially regulated;
speech means are limited or situational

Level 3 (relatively | Instructions are understood and executed | 2 18.2
formed) with minimal support; attention is
relatively stable; elements of voluntary
behavioral  regulation are  present;
emotional responses are regulated;
language abilities are preserved.

Results of the ascertaining stage showed that the majority of children demonstrated a low
level of formation of learning-behavioral skills. The children experienced difficulties in
understanding and following adult instructions, rapidly lost attention, displayed impulsive or
emotionally unstable reactions, and required constant external regulation of behavior by the teacher.

The formative stage of the experiment was aimed at the purposeful development of learning-
behavioral skills through the use of social stories. Social stories were developed individually for
each child, taking into account the level of mental and speech development, characteristics of
information perception, and the motivational sphere. The content of the social stories reflected
typical learning situations: the beginning of a lesson, task performance according to instructions,
waiting for one’s turn, completion of an activity, regulation of emotional reactions, and interaction
with the teacher. Social stories were presented in a visual-text format, accompanied by discussion
and subsequent consolidation through practical activities during sessions.

During the formative stage, particular attention was paid to the development of skills in
following instructions, self-control, sustained attention, and basic academic skills. The work was
organized according to the principles of gradual increase in task demands, systematic repetition, and
positive reinforcement of appropriate forms of behavior.

The control stage of the study was aimed at reassessing the level of formation of learning-
behavioral skills after the completion of the formative intervention. Repeated pedagogical
observation was conducted, children’s behavior in learning situations was analyzed, and the
obtained results were compared with the data from the ascertaining stage. The dynamics of changes
for each identified indicator were evaluated, as well as the stability of the formed skills during
individual developmental sessions.

The control stage confirmed the stability of the achieved changes. A comparative analysis of
the results of the ascertaining and control stages demonstrated a statistically and pedagogically
significant increase in the level of formation of learning-behavioral skills in the majority of
participants. At the same time, it was established that the degree of positive dynamics was
individual in nature and depended on the level of mental development, the severity of speech
impairments, and the formation of the child’s motivational sphere. Children with more preserved
cognitive abilities and family support demonstrated higher rates of acquisition of behavioral models
presented in social stories.
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Figure 1- Dynamics of the formation of learning-behavioral skills during the formative stage
of the experiment (scale: 0—100).

The obtained data allow the conclusion that social stories constitute an effective corrective
and developmental means of forming learning-behavioral skills in children with autism spectrum
disorders, provided their systematic and individualized application. The social stories method
contributes to the structuring of learning activities, the development of voluntary behavioral
regulation, and the creation of a psychologically comfortable educational environment. The
practical significance of the study lies in the possibility of using the presented results in the
development of individualized intervention programs and methodological guidelines for specialists
in inclusive and special education.

The conducted experimental study confirmed the relevance and practical significance of using
social stories in corrective and developmental work with children with autism spectrum disorders.
The results indicate that the purposeful and systematic application of social stories in individual
developmental sessions promotes the formation and development of learning-behavioral skills
necessary for successful inclusion of the child in the educational process.

The analysis of indicator dynamics revealed positive changes in children’s ability to follow
instructions, sustain voluntary attention, exercise basic self-control, and regulate emotional
reactions in learning situations. Social stories, functioning as a means of structuring activity and
modeling expected patterns of behavior, reduce anxiety levels and increase the predictability of the
educational environment, which is particularly important for children with autism spectrum
disorders.

It was established that the effectiveness of the method is largely determined by individual
characteristics of the child, the level of mental and speech development, and the degree of
formation of the motivational sphere. This underscores the need for individualization of social story
content and their integration into a comprehensive corrective and developmental program, taking
into account the capabilities and needs of each learner.

Conclusion
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The conducted study confirmed that the social stories method is an effective pedagogical tool
for the formation of learning-behavioral skills in children with autism spectrum disorders in the
context of individual developmental sessions. Systematic and purposeful use of social stories
contributes to:

-structuring learning activities and increasing the predictability of the educational
environment;

-the development of skills in following instructions and maintaining the sequence of actions;
-the development of voluntary attention, self-control, and regulation of emotional reactions;
-reduction of anxiety and increased motivation for learning activity;

-improvement of the child’s interaction with the teacher and social adaptation within the
educational process.

The results suggest that Social Stories constitute an effective corrective-developmental tool
for fostering learning-behavioral skills in children with autism spectrum disorders when applied
systematically and individually. This emphasizes the necessity of individualizing the content of
social stories and integrating them into a comprehensive corrective and developmental program that
considers the capabilities and needs of each learner.

The practical significance of the study lies in the possibility of using the developed
methodological recommendations in designing individualized intervention programs for children
with autism spectrum disorders, as well as in training specialists in inclusive and special education.
The obtained data may serve as a basis for expanding applied methods and developing new
pedagogical technologies aimed at the effective inclusion of children with autism spectrum
disorders in the educational process.

Directions for further research include:

-examining the long-term stability of formed learning-behavioral skills;

-expanding the use of social stories in group and inclusive educational settings;

-integrating the social stories method with other behavioral intervention and instructional
technologies (e.g., elements of ABA, visual schedules, social scripts);

-analyzing the influence of family support and teacher interaction on the effectiveness of
social stories.

Overall, the study confirms that social stories represent a scientifically grounded and
practically applicable tool for corrective and developmental work with children with autism
spectrum disorders, facilitating their successful adaptation and the development of key learning-
behavioral skills.
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