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Abstract: The study addresses difficulties in acquiring self-care skills among preschool
children with autism spectrum disorder (ASD), which constrain functional independence and
inclusion. The aim was to conduct a baseline assessment of dressing skills and identify deficit
components relevant for a subsequent intervention phase. Four children aged 5—6 years with ASD
(ICD-10 F84.0) participated. Within an applied behavior analysis (ABA) framework, Section P of
the ABLLS-R and behavioral chain analysis (task analysis) were used. Each chain component was
scored on a 0-2 scale (0 — not performed, 1 — performed with prompting, 2 — independently within
20 seconds). None of the participants demonstrated full mastery; the mean independent
performance rate was 34.5%. The most prominent difficulties involved clothing spatial orientation
(top/bottom, front/back) and multi-step sequencing requiring bilateral coordination. The findings
support structured behavioral teaching procedures, particularly backward chaining, and highlight
the practical value of baseline diagnostics for individualized goal setting.

Keywords: autism spectrum disorder; self-care skills; dressing; applied behavior analysis;
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AYTU3M CIIEKTPIHIH BY3bIJIBICTAPBI BAP 5-6 /KACTATbBI BAJIAJIAPJIA
MOJEHU-TUNTUEHAJIBIK JAT'ABIVIAPJIBIH KAJIBIIITACY EPEKIHEJIIKTEPI:
KOJJAHBAJIBI MIHE3-KYJIBIK TAJIJAYbBI (ABA) HAPAIUT'MACBIHIAAFbBI
AHBIKTAYIIBI 3BEPTTEY

Anoamna: 3epTTeyAiH ©3€KTUIr ayTu3Mm cnekTpiHiH Oy3suibickl (ACB) Gap Oamanapaa
©31H-031 KYTYy JaFAbUIapbIHBIH JKETKUTIKCI3 KaJBINTACybl OJIapAblH (YHKIHMOHAIABIK EepOECTITiH
TOMEHJICTII, AIEYMETTIK OeilimMenyiH xoHe O0i1iM Gepy opTachklHa KipiryiH KUbIHIATAThIHBIFBIMEH
aHbIKTanaapl. JKYMBICTBIH MakcaThl — MeEKTen jkackiHa jaeiinri ACBb Oap Oamanmapma kuiHy
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JaFIBICHIHBIH KAIBINITACy JICHI'CHIH aHBIKTAy JKOHE KEHiHT1 KaJbIITACTBIPYIIBI BIKIAIFA apHAIFaH
neUIUTTI KOMIIOHEHTTEPAl alKpIHIay. 3epTreyre 5—6 »acTarbl TOpT Oayia KaTtbicThl. baramay
KOJ1aHOaIbl MiHe3-KyIbIK Tannaysl (ABA) mapagurmaceiana ABLLS-R mkanaceiaein P Gesmimi
KOHE MIHE3-KYJIBIK Ti30eriH Tangay (task analysis) omici apkbuibl Kyprizuigi. Op omeparus 02
OannpIK mkana O6oibiHIIa O6arananabl (0 — opeiHAaMalabl, 1 — KEMEKTeCyMeH OpbIHAaiabl, 2 — 20
CEKyH] 1NIHAE O3IriHeH OpbIHAaiabl). KaTelcymblIapablH €IIKAaHChIChl KHIHY JaFABICBIH TOJIBIK
MEHTepMETeH; OIepalysuiapabl 03 OeTiHIIe OphIHAAYABIH opTama kepcerkimi 34,5% kypanbl. EH
YJIKEH KUBIHIBIKTAp KHIMHIH KEHICTIKTe OaFiapiiaHyblHA >KOHE KOICaTBUIBI dPEKEeTTepIli peTiMeH
opbiHAayFa OainaHbIcTel Ooyabel. KopwiThiHgbima kepi Tiz0ek (backward chaining) cHAKTBI
KYPBUIBIMIAIFAaH ~ MIHE3-KYJIBIKTBIK ~ OMICTePAl  KOJJAHYIbIH  KAKETTUIrN JKoHE OacTamKsl
JMarHOCTUKAHBIH KeKe OKY MaKCaTTapbIH /19J1 alKbIHAy1aFbl MaHbI3bl KOPCETLIe 1.

Tyitin ce30ep: ayTu3M CHEKTPiHiH OY3bUIBICHL;, ©31H-631 KYTY JaFAbUIaphl; KHIHY; KOJIIaHOAIIbI
MiHe3-KYIbIK Tanaaysl; ABLLS-R.
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OCOBEHHOCTH PA3ZBUTHS KYJIbTYPHO-T'NTMEHHYECKHUX HABBIKOB ¥
JAETEUN 5-6 JIET C PAC: KOHCTATHUPYIOIIINUU CPE3 B ITAPAIUT'ME
MNPUKJIIAJHOT'O AHAJIM3A TIOBEJIEHUS (ABA)

Annomayusn: AKTyaJIbHOCTh WCCIEAOBaHUS OOYCJIOBJIIEHa TeM, YTO HEJAOCTAaTOYHAs
c(hOpPMUPOBAHHOCTh HABBIKOB CaMOOOCITY)KMBAaHHsI y JI€TE€H C paccCTpOilCTBAaMH ayTHCTHUECKOTO
cnektpa (PAC) orpannunBaer ux (QyHKIIHMOHATBHYIO CAMOCTOSITEILHOCTD, CHI)KAET BO3MOYKHOCTH
COLIMAJIbHOW aJanTallii M 3aTpyJHSET BKIIOYEHHE B oOpaszoBarenbHyI0 cpedy. Llenp paboTer —
MIPOBECTH KOHCTATUPYIOIIYIO OLIEHKY CPOPMUPOBAHHOCTH HABbIKA OJCBAHUS Y JICTEH TOIIKOJIHHOTO
Bo3zpacta ¢ PAC u BblAenuTh NeDUIMTHBIE KOMIIOHEHTHI JAJSl MOCIEAYIOIIET0 MPOSKTUPOBAHUS
dhopmupyroIero BMenaTenbCTBa. B MccienoBaHuM MPUHSUIA y4acTHe YeThIpe peOéHKa 5—6 JeT ¢
nnarno3oM PAC (F84.0 mo MKB-10). OteHka BBHINONHSIACH B MapaAurMe MPHUKIATHOTO aHATn3a
noBeneHus (ABA) c wucnonb3oBanuem pasgena P mkanst ABLLS-R u merona anamusza
noBefeHuecko memouku (task analysis). Kaxmas onepanus B 1eNoyke OIEHMBAIACh IO
Tp€xOamapHOM mKane: 0 — HE BBHIMONHSAET, | — BBIMONHIET C TMOJCKA3KOW, 2 — BBIMOJTHSIET
caMoCTOATENbHO B mpenenax 20 CeKyHI. YCTaHOBIEHO, YTO HM OJMH YYacCTHUK HE BIaJIEeT
HaBBIKOM OJICBaHHUS B TOJHOM OOBEME; CPEIHHMI TOKa3aTellb CaMOCTOSTEIHHOTO BBHITIOJHEHUS
omeparuii coctaBun 34,5%. HaubGonee BbIpakeHHbIE TPYAHOCTH BBISBIECHBI B OINEpaIusx,
CBA3aHHBIX C TPOCTPAHCTBEHHOM  OpHUEHTanuell  onexnapl  (Bepx/HU3, mepen/zan) U
MOCIIEOBATEIbHBIM  BBITIOIHEHUEM MHOTOIIATOBBIX JIEHCTBUHM, TpeOyroomux OunaTepanbHON
koopauHanuu. CrenaH BBIBOJ O HEOOXOJUMOCTH CTPYKTYPUPOBAHHOTO OOY4YEHHS C OMOpPOH Ha
MeTOJIbl (pOpMHpPOBAHUS TOBEIECHUYECKON IEMOYKH, Tpexkae Bcero obpaTHoii nenouku (backward
chaining), a TakXe O MPAKTUYECKON 3HAYMMOCTH 0a30BOW JMATHOCTUKH JUTsl WHIWBHIYaTHU3AIUN
Leel U KpUTepreB BMEIIATENbCTBA.

Knroueevle cnosa: paccTpoiicTBa ayTHUCTHYECKOTO CIEKTPA; HABBIKM CaMOOOCTY>KMBAHUS;
0JiIeBaHUE; MPUKIAAHON aHanu3 noseneHus; ABLLS-R.

Introduction. The development of cultural and hygienic skills in early childhood is
considered a fundamental prerequisite for a child’s future independence and readiness for
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participation in educational activities. Self-care skills (feeding, hygiene, dressing) are directly
associated with the quality of family life, the child’s level of social participation, and the expansion
of everyday functioning.

The dressing skill has high practical relevance, as it is repeatedly performed in daily life and
requires the integration of sensorimotor coordination, spatial analysis (distinguishing “top/bottom,”
“front/back”), comprehension of instructions, and consistent execution of action sequences. In
neurotypical children, this skill develops through natural learning and imitation, whereas in children
with autism spectrum disorder (ASD), its acquisition may be significantly delayed.

Contemporary clinical and pedagogical descriptions of ASD emphasize impairments in social
interaction and communication, as well as the presence of restricted and repetitive patterns of
behavior. According to the ICD-10 classification, ASD belongs to the category F84 “Pervasive
developmental disorders,” including childhood autism (F84.0), characterized by early onset and
qualitative impairments in three domains: social interaction, communication, and behavior. These
features create a context in which self-care skills are often formed in a fragmented manner.

From a psycho-pedagogical perspective, children with ASD typically exhibit difficulties with
generalization and transfer of skills, limited behavioral flexibility, and a high dependence on
prompts. A child may understand the general instruction (“‘get dressed”) but experience substantial
difficulties in performing individual operations, particularly those requiring fine motor skills,
bilateral coordination, working memory for sequence retention, and spatial discrimination of
clothing elements.

Applied Behavior Analysis (ABA) conceptualizes complex skills as behavioral chains
consisting of discrete, operationally defined steps organized into a meaningful sequence. Teaching
such skills involves chaining procedures, including forward chaining, backward chaining, and total
task presentation. The selection of a specific teaching strategy depends on the child’s baseline
performance and the level of acquisition of individual chain components.

International systematic reviews of early interventions confirm the effectiveness of behavioral
and naturalistic behavioral approaches in improving functional outcomes in children with ASD,
including adaptive behavior and daily living skills. However, variability in intervention outcomes
highlights the importance of precise baseline assessment for setting realistic goals and selecting
appropriate monitoring tools.

From a methodological standpoint, effective intervention requires a preliminary baseline
assessment. Such an analysis identifies independent components, prompted behaviors, and critical
deficit points within the skill. A widely used standardized assessment tool is the ABLLS-R
(Assessment of Basic Language and Learning Skills — Revised), which includes Section P devoted
to dressing skills.

The relevance of the present study lies in the need to objectively assess baseline dressing
skills in preschool children with ASD within an educational setting, as well as to establish an
empirical basis for designing a subsequent intervention program. In ABA, quantitative baseline
indicators (e.g., proportion of independent steps, error patterns across chain components) are
essential for individualized program development and evaluation of intervention effectiveness.

Research  object:  self-care  skills in  preschool  children = with  ASD.
Research subject: the structure of dressing skill acquisition (components, sequence, deficit links) in
children aged 5-6 years with ASD.

Aim of the study: to conduct a baseline assessment of dressing skills in children with ASD
aged 5—-6 years using the ABLLS-R scale and behavioral chain analysis.

Research objectives:

1.To describe the baseline level of dressing skills based on ABLLS-R (Section P);

2.To develop and apply behavioral chains for key dressing actions and identify sequence
breakdowns;

3.To identify deficit operations requiring targeted instruction;
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4.To justify directions for subsequent intervention based on baseline results.

Research question: Which operations within the dressing skill are most deficient in children
with ASD aged 56 years, and what is their baseline level of independence?

Hypothesis: Dressing skills in preschool children with ASD are fragmented; the most
pronounced deficits occur in operations requiring spatial analysis and sequential multi-step motor
execution.

Practical significance: The baseline results enable precise formulation of individualized
instructional goals, selection of optimal chaining strategies (particularly backward chaining), and
definition of success criteria and prompting parameters for subsequent intervention.

Materials and Methods. Study design. The research was conducted as a baseline (diagnostic)
study aimed at assessing the initial level of skill acquisition without intervention. This design
corresponds to evidence-based ABA practice, where the initial state is recorded prior to intervention

for comparison with post-intervention outcomes [2:
https://elibrary.pearson.de/book/99.150005/9781292341057].
Study stages:

1. preparatory stage — selection of participants, specification of inclusion criteria, and
development of behavioral chains (task analysis) for key dressing actions;

2. baseline (diagnostic) stage — individual task presentation and video recording of
performance;

3. analytical stage — coding of behavior using the ABLLS-R scale and task analysis steps,
identification of deficit components, and construction of an error profile.

Participants. The study involved four children diagnosed with ASD (ICD-10 F84.0) [15:
https://icd.who.int], aged between 5 years 2 months and 6 years 1 month (mean age 5 years 8
months). All participants attended specialized preschool groups.

Inclusion criteria:
— absence of severe motor impairments;
— ability to  maintain a  seated position for at least 5  minutes;
— understanding of simple verbal instructions.

These criteria ensured that the assessment primarily reflected skill acquisition rather than
motor limitations.

Table 1 — Individual Characteristics of Participants (n = 4)

Verbal Development o
.. Age (years; Motor  Imitation Level
Participant Code | Sex months) Leve} (ABLLS-R, (ABLLS-R, Section D)
Section B)
Child 1 M 5:2 12 points  (single 8 pomts: (imitation  of
words) simple actions)
Child 2 M 5:9 8'p01nts (vocalizations | 5 ppmts (1m1.tat1on with
without words) physical prompting)
Child 3 F 5:11 15 points (2-3 word | 10 pplnts (imitation of up to
phrases) 5 actions)
10 points (echolalia, . e
Child 4 M 6;1 rare spontaneous / points (1m1tat10n of gross
motor actions)
words)

Assessment procedure. The assessment was conducted individually in a familiar classroom
setting in the morning. Each participant was asked to complete dressing tasks (putting on a T-shirt,
pants, socks, and shoes). Instructions were standardized and accompanied by gestural cues.

To control for learning effects, no additional verbal or physical prompts were provided during
assessment. Each operation was limited to 20 seconds. All sessions were video recorded for
subsequent coding.
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Instruments. The primary instrument was Section P of the ABLLS-R (items P14-P17) [1:
https://www.partingtonbehavioranalysts.com]. In addition, a behavioral chain (task analysis) was
developed for each skill [2: https://elibrary.pearson.de/book/99.150005/9781292341057], consisting
of 5—6 discrete operations. Such decomposition makes it possible to obtain a detailed performance
profile and identify points at which the child loses the sequence or exhibits typical errors.

Example of a behavioral chain (putting on a T-shirt):

pick up the T-shirt;

determine top/bottom (identify the neckline);

put the head through;

insert the right arm;

insert the left arm;

adjust the T-shirt.
Scoring system. Each operation was evaluated using a three-point scale: 0 — not performed
(refusal, stereotypy, incorrect action); 1 — performed with gestural or partial physical prompting
(coded from video recordings); 2 — performed independently within <20 seconds [2: same source].

Outcome measures were presented as total ABLLS-R scores and as the proportion of
independently completed steps within the behavioral chain.

Data analysis. Descriptive statistical methods (mean values, percentage of independent
performance) and qualitative analysis of error patterns across task analysis steps were used. This
approach is consistent with the study objectives, which focus on identifying deficit components for
subsequent intervention.

Ethical considerations. The study was conducted in an educational setting. Participants’
personal data were anonymized; no interventions posing potential harm were employed. Video
recordings were used exclusively for behavioral coding and to enhance the accuracy of data
collection.

Results and Discussion. The results of the assessment of dressing skill acquisition based on
the ABLLS-R scale are presented in Table 2. None of the four participants achieved the maximum
score on any of the items. The mean group score for item P14 was 1.25 out of a possible 2; for P15
— 0.75; and for P16 — 0.5. Item P17 (fastening skills) was scored O in all cases, reflecting the
absence of the corresponding fine motor skills under baseline assessment conditions [1:
https://www.partingtonbehavioranalysts.com].

The overall mean group score was 2.5 out of a possible 8 (31.25%). These findings are
consistent with the proportion of independent performance observed in the behavioral chains: on
average, 34.5% of operations were completed independently by the children. Thus, even in the
presence of individually acquired components, the skill does not function as an integrated
behavioral chain sufficient to complete the task independently without adult assistance.

Table 2 — Scores on ABLLS-R Items (Section P, max = 2)

S S e

Participant P14 (T-shirt) | P15 (Pants) P16 (Shoes) fFla7s tening) Total (max = 8)
Child 1 1 1 1 0 3

Child 2 1 0 0 0 1

Child 3 2 1 1 0 4

Child 4 1 1 0 0 2

Mean 1.25 0.75 0.5 0.0 2.5 (31.25%)

Qualitative analysis of behavioral chains revealed specific breakdowns in the structure of the
skill [2: https://elibrary.pearson.de/book/99.150005/9781292341057]. For most children, initial
operations that did not require spatial analysis were performed relatively better: all participants
confidently picked up the clothing item (the first step in the chain). However, operations related to
recognizing clothing orientation (neckline/top vs. bottom, front vs. back) were the most deficient
and frequently triggered incorrect responses. Typical errors included attempts to insert the head into
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a sleeve, holding the T-shirt in an incorrect orientation, terminating the action after partial
completion, or switching to stereotyped manipulations with the object.

Particular attention should be paid to operations requiring bilateral coordination, such as the
sequential insertion of both arms [4: https://www.litres.ru/book/elena-rostislavovna-
baenskaya/autichnyy-rebenok-puti-pomoschi-178258/chitat-onlayn/]. In several cases, the child
successfully completed the first component (inserting one arm) but became “stuck” when
transitioning to the next step, reducing the likelihood of completing the chain. These observations
can be explained by a combination of insufficient motor planning and deficits in maintaining a
stable action sequence.

Comparison of individual participant profiles shows that children with higher levels of motor
imitation demonstrated greater success in the initial steps of the chain but experienced difficulties in
the final stages, which require more complex coordination and adjustment of clothing [9:
https://jneurodevdisorders.biomedcentral.com/articles/10.1186/s11689-021-09378]. The participant
with minimal imitation abilities exhibited almost complete failure of the chain, except for picking
up the clothing. Thus, motor imitation appears to be an important but insufficient condition for
successful completion of the dressing task.

Interpretation of results within the ABA framework. In ABA, the teaching of self-care skills is
based on task analysis (breaking down the skill into discrete steps), the use of prompting
procedures, reinforcement strategies, and planning for generalization. At the baseline stage, the key
objective is to identify specific steps that require targeted instruction. In the present study, these
primarily included spatial discrimination tasks and transitions between sequential steps.

Practical relevance of backward chaining. The selection of backward chaining for the
subsequent intervention phase is justified by the fact that the child completes the chain in each trial
and gains access to the natural outcome (e.g., the T-shirt being fully worn, task completion). This
may enhance motivation and reduce refusal behavior. At the same time, the instructor provides
support for preceding steps, gradually transferring responsibility for earlier components to the child.

Recommendations for intervention design based on baseline findings. Based on the results of
the baseline stage, it is recommended to:

— operationally define target steps (e.g., “correctly identifies the neckline and orients the
T-shirt”);

— introduce visual supports (markers, contrasting cues, pictograms) for spatial operations;

— implement a most-to-least prompting hierarchy and a plan for prompt fading;

— monitor progress at the level of individual chain steps (percentage of independent steps,
number of prompts, task completion time), allowing evaluation of instructional effectiveness.

Comparison with existing literature. Meta-analytic data on early interventions for children
with ASD indicate that effects on adaptive behavior and daily living skills are generally moderate,
with considerable variability across studies [6: https://www.bmj.com/content/383/bmj-2023-
076733; 7: https://www.mdpi.com/2077-0383/11/17/5100; 8:
https://capmh.biomedcentral.com/articles/10.1186/s13034-025-006XX].  This  highlights  the
importance of targeted instruction for specific skill components and accurate baseline assessment.
Within the context of dressing skills, ABA research and methodological guidelines emphasize the
role of chaining procedures and prompting strategies in teaching complex, multi-component
behaviors.

Study limitations. A limitation of the study is the small sample size (n = 4), which restricts the
generalizability of the findings. However, the study was specifically designed to identify deficit
components and construct individual performance profiles, which aligns with applied research logic
and subsequent single-case design methodologies.

Expanded literature review and theoretical framework. Adaptive behavior and activities of
daily living are considered key indicators of a child’s functional independence and important target
outcomes of intervention programs for ASD. Systematic reviews and meta-analyses indicate that
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early interventions may improve specific components of adaptive functioning; however, effect sizes
vary depending on intervention intensity, study design, sample characteristics, and the quality of
baseline measurement. In practice, this suggests that the most reliable outcomes are achieved
through targeted training of specific functional skills combined with continuous progress
monitoring and data-driven program adjustments.

Within the ABA framework, dressing is categorized as a complex, multi-step behavior in
which the final outcome emerges only after correct execution of a sequence of actions. Therefore,
task analysis is methodologically justified, as it allows the skill to be decomposed into observable
steps and supports the selection of an appropriate chaining strategy based on baseline data. Dressing
places a high cognitive load on spatial processing: the child must determine clothing orientation,
relate it to their own body, retain the sequence in working memory, and perform coordinated motor
actions. For children with ASD, these requirements may be particularly challenging due to deficits
in sensory integration and motor planning.

Motor imitation plays a significant role in the acquisition of self-care skills. Imitation
provides a foundation for model-based learning and transfer of observed actions, which is especially
important for daily living skills. Research on imitation trajectories in preschool children with ASD
indicates that imitation deficits emerge early and are associated with other developmental domains.
Therefore, when planning intervention, it is advisable to consider the child’s baseline imitation level
and incorporate modeling procedures and reinforced practice.

Methodological considerations and outcome measures. From a publication perspective, it is
important to specify measurable variables for the intervention phase. In ABA and special education
research, these typically include: (1) proportion of independent steps (percentage of independence);
(2) number and type of prompts; (3) time required to complete individual steps and the entire chain;
(4) frequency of specific error types (e.g., incorrect clothing orientation); (5) indicators of
generalization (transfer across settings and materials) and maintenance over time.

Given the identified deficits in spatial orientation, it is methodologically justified to combine
visual supports with discrimination training procedures. Visual cues may include markers (stickers,
colored dots), contrasting indicators at key points (e.g., neckline), pictogram sequences, and object
prompts facilitating correct orientation. A critical component is planned prompt fading to ensure
independence and generalization across different clothing items.

Backward chaining strategy. Backward chaining is particularly effective when: (a) the child
demonstrates partial acquisition of initial steps; (b) completing the chain provides natural
reinforcement; and (c) difficulties occur in transition points between steps. In this procedure, the
instructor completes most of the chain and teaches the child to independently perform the final step
first. Once mastery is achieved, earlier steps are gradually incorporated. This structure increases the
frequency of successful task completion and may reduce frustration and refusal behavior.

Pedagogical conditions and social validity. Dressing skills have high social validity: they are
required daily, reduce dependence on adults, and are meaningful for both families and educators.
Increasing independence in self-care enhances participation in routine educational activities (e.g.,
preparing for outdoor play, changing clothes after activities, hygiene routines), thereby expanding
opportunities for social engagement.

Effective intervention conditions include environmental stability at early learning stages,
consistent instructions, structured task presentation, supportive interaction style, and individualized
reinforcement strategies. Predictability is essential for children with ASD: consistent verbal cues,
fixed sequences, and designated locations for task execution are recommended. Environmental
variability should be gradually introduced to promote generalization.

Interpretation and broader implications. The identified deficit components (spatial orientation,
sequencing, bilateral coordination) are consistent with findings in ASD research, where
impairments in the executive component of action are observed despite intact understanding of task
goals. ABA guidelines emphasize that steps requiring spatial discrimination and coordination often
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represent critical bottlenecks and should be further subdivided, supported with prompts, and
reinforced more intensively.

Limitations and future directions. The small sample size and absence of an intervention phase
limit conclusions to baseline-level descriptions. However, the study provides a detailed
operationalization of the dressing skill and demonstrates a replicable diagnostic approach. Future
research should include a single-case experimental design to evaluate the effectiveness of backward
chaining, as well as the stability and generalization of acquired skills across contexts.

Thus, the expanded theoretical and methodological analysis strengthens the link between
baseline findings and evidence-based practice, providing a solid foundation for the subsequent
intervention phase.

Future directions. The next stage of the research will involve a formative intervention using
backward chaining. Effectiveness will be evaluated based on increased independent performance,
reduced prompting requirements, and improved stability and generalization of skill execution across
different contexts.

Conclusion. The baseline stage of the study, using the ABLLS-R scale and behavioral chain
analysis, made it possible to objectively identify the structure of deficits in dressing skills in four
children aged 5-6 years with ASD [1: https://www.partingtonbehavioranalysts.com; 2:
https://elibrary.pearson.de/book/99.150005/9781292341057].

The findings revealed that:

1. dressing skills were not fully developed in any of the participants;
the average proportion of independently performed operations was 34.5%;

3. the critical components included spatial orientation of clothing and transitions between steps
in multi-step sequences;

4. the level of motor imitation was associated with successful performance of initial operations
but did not guarantee completion of the entire behavioral chain.

The obtained results represent a “point A” (baseline) for a subsequent intervention study, in
which the use of backward chaining in combination with visual and motor prompts and their
systematic fading is considered appropriate [2:
https://elibrary.pearson.de/book/99.150005/9781292341057]. The practical implication lies in the
development and validation of a training program for dressing skills in the same group of children,
followed by comparison of results.
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